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ABSTRACT

This inquiry aimed to explore and make sense of the stories of an English
language teacher’s experiences using the CEFR framework to design the DI
of speaking activity instruction. More specifically, the research was intended
to understand the usage of CEFR in designing differentiated learning of
speaking activity instruction. To achieve the purpose of the research, a
narrative inquiry is employed. One English language teacher at a junior high
school in Indonesia participated in this research and shared her experience
using CEFR as a tool for designing differentiated learning. The data were
collected through the online interview to collect information from the
teacher's Zoom application and analyzed qualitatively in steps. The findings
showed that in narrative research, limited attention has been paid to how
English teachers constructed their differentiated teaching-speaking
instruction through a CEFR framework. this narrative inquiry indicated that
CEFR accommodated students’ needs and fostered students’ competencies,
effectively designing differentiated teaching and speaking instruction.
English teachers had different stories in constructing differentiated instruction
(DI) tailored to different learner needs within the CEFR framework.
Keywords: Speaking Activity; CEFR Framework

INTRODUCTION

Effective teaching is correlated to the student’s academic achievements and study
goals (Grants,2011). In the English language teaching context, the English teacher
must consider the student’s needs to promote their achievements and goals.
Knowing students at different levels and needs is important in promoting their
competencies (Nurkamto,2018). The Common European Framework Reference
(CEFR) is the alternative framework for English language teachers to design
teaching instruction for students’ needs (Savski, 2023). The principle of CEFR is a
perspective descriptor for language learners to achieve the goal of being able to
communicate (Folley, 2022). The Council of Europe (2011) classifies language
proficiency in particular areas, such as basic, intermediate, and advanced. On the
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other hand, Zheng (2016) gives a more detailed proficiency category: Al and A2,
including basic users; B1 and B2 distinction intermediate users called independent
users; and last, C1 and C2 levels are advanced, proficient users. Conducting a needs
analysis based on the CEFR allows teachers to individualize instruction and provide
for the unique needs of each student. It helps identify the specific areas where
students require additional support or challenge (Renandya, 2018). For example,
some students may excel in vocabulary but need help with pronunciation, while
others may have strong speaking skills but need to work on grammar and fluency
(Sulistyaningrum, 2021).

However, in Indonesia context still limitless information on how to construct
differentiated teaching speaking instruction in junior high school grades. It is
because rarely a best practice or research story about differentiated teaching
speaking instruction. One such approach to gaining students speaking competencies
is through recognition of the differentiated instruction model (Tomlinson, 2013).
The main issue is that Asian people are not proficient in constructing teaching
English instruction which has an impact on students’ English competency (Pitsuan,
2014). Comparing the gap in several countries we describe the practical solutions
in several countries. So far, to solve the problem of low proficiency Thai institutions
have developed their standard of evaluation and assessment of English proficiency
(Deygers 2017). Furthermore, many Thai learners need more satisfactory
proficiency in English. Consequently, the English language reform policy
emphasized in Thailand (Ministry of Education, 2014) the use of CEFR in the
design of language curricula, learning goals, testing, assessment, and designing of
teaching English instruction (Hiranburana et al., 2018).

In other countries, a survey (Nguyen, 2017) Japan realized that the proficiency of
English language learners is low, so the minister of education attempted to
implement teaching and learning English modified by CEFR, Choong (2021)
revealed more detail in their findings, starting with Japan's education focus on
changing the paradigm from curriculum-oriented to proficiency-oriented. Another
issue differs from Malaysia countries because English is a second language
(Ishak,2018). Moreover, accepting the framework is still difficult to incorporate
CEFR into teaching instruction (Uri,2018). Another issue is that CEFR is unpopular
in Indonesia; Hamid (2018) argues it is only implemented in Higher Education in
Secondary, Senior, and Vocational High Schools. A comparison between Thailand,
Vietnam, Japan, and Malaysia. Similarly, in Indonesia, English learners are still low
in speaking proficiency (Hamid,2020).

The most successful way to learn English is by mastering oral skills. They are called
productive when they convey ideas clearly (Nasir, 2017). Helping students develop
their competency in English is the critical aim of Indonesian language teachers; the
situation must change by upskilling their proficiency through teaching English
effectively (Richards, 2017). The European Framework of Reference for Languages
(CEFR) provides a valuable framework for implementing differentiated instruction
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in teaching speaking. It has recently become a widely recognized and influential
tool in language education (Deygers, 2018).

Our narrative inquiry study aimed to explore how practical designing differentiated
instruction through the CEFR is in teaching speaking. It purposes to better
understand what teachers and learners do in teaching and learning. Barkhuzein et
al. (2014) defined narrative inquiry as an effective research design used to examine
topics such as teachers’ experiences of teaching implementation and innovation. In
order to with the definition, the study was concerned with how differentiated
instruction through CEFR impacts students’ learning and speaking experience in
the classroom. Even though previous research has reported how CEFR is a
descriptor in English language communication, that is still limited information on
how CEFR is the differentiated instruction model of teaching speaking effectively.
The research questions addressed in the present study as follows are:

Can you tell me about your first-time constructing teaching instruction?

What story does the participant tell about designing differentiated speaking
instruction?

LITERATURE REVIEW
CEFR and Differentiated Learning

This literature review aims to explore the integration of the Common European
Framework of Reference for Languages (CEFR) and differentiated instruction in
language teaching. The CEFR, introduced by the Council of Europe in 2001, has
emerged as a universally recognized language proficiency framework
encompassing various aspects of language education, including curriculum design,
teaching methodologies, learning processes, and assessment practices (Council of
Europe, 2001). As a reference for language learning, the CEFR provides valuable
guidance for educators in designing effective teaching methods, implementing
appropriate learning approaches, and developing evaluation strategies aligned with
learners' specific needs and contexts (Council of Europe, 2020). By following the
guidelines and standards set by the CEFR, educators can ensure that their
instructional practices cater to their students' diverse linguistic backgrounds,
abilities, and goals.

One of the significant advantages of using the CEFR is its ability to facilitate the
interpretation and comparison of learning outcomes across different learning
environments (Haris et. al 2015). Since the CEFR is based on objective standards
that various countries have validated (Yuce,2022), it allows for a more standardized
language proficiency assessment (Sahi, 2022). This standardized approach enables
educators and stakeholders to understand learners' language abilities and progress
better, regardless of the specific educational context. Integrating differentiated
instruction within the framework of the CEFR holds promise for addressing the
individual needs and differences among language learners (Carrol,2020).
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Differentiated instruction emphasizes tailoring teaching methods, materials, and
assessments to accommodate students' diverse learning styles, strengths, and
weaknesses (Tomlinson, 2017). By combining the principles of differentiated
instruction with the CEFR's guidelines, educators can create more inclusive and
learner-centered language learning environments that promote engagement,
motivation, and improved language proficiency (Forster,2018). However,
integrating the CEFR and differentiated instruction may pose challenges and
require careful implementation (Faber,2018). Teachers may need professional
development and training to effectively implement differentiated instruction
strategies within the parameters set by the CEFR (Smets,2022). Additionally,
curriculum design and assessment practices must align with the CEFR's proficiency
levels and the principles of differentiated instruction to ensure coherence and
effectiveness in language teaching (Hashanah,2023).

Through a comprehensive analysis of existing literature, this review aims to
participate light on the relationship between the CEFR and differentiated
instruction, highlighting the potential benefits, challenges, and considerations
associated with their integration (Suprayogi,2022). By examining empirical studies,
case examples, and scholarly discussions, this review provides valuable insights
and practical recommendations for educators and researchers interested in
enhancing language teaching practices by integrating CEFR and differentiated
instruction.

Self-Efficacy and Speaking Skills

Bandura's theory of self-efficacy, which later became known as the social cognitive
theory, introduced the concept of individuals' belief in their ability to successfully
perform, manage, and control the necessary actions to accomplish tasks (Bandura,
1997). Self-efficacy has a significant impact on individuals' thoughts, emotions,
behaviors, and motivation (Zulkosky, 2009), making it a fundamental and
influential factor. When a student possesses high self-efficacy, they are more likely
to set ambitious goals, demonstrate a strong commitment towards those goals,
approach challenging tasks with confidence, view tasks as motivating challenges
that spur them to exert more effort and experience lower levels of anxiety (Mills,
2014). These characteristics contribute to improved performance and greater
success.

Research has indicated that self-efficacy plays a significant role in language
learning and directly impacts achievement and performance. One study by Mills et
al. (2007) focused on intermediate-level French students and found that self-
efficacy strongly predicted their final course grades. Students with firmer self-
efficacy were observed to employ various effective learning strategies, demonstrate
better self-regulation, and sustain their efforts to complete tasks, resulting in better
performance (Wang et al., 2013). Moreover, a positive correlation between self-
efficacy and speaking skills has been identified (Desmaliza & Septiani, 2017).
Students with high self-efficacy in speaking were more engaged in class
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participation, exhibited greater study efforts, and showed fewer adverse emotional
reactions when facing challenges (Darmawan et al., 2021). Another study
conducted by Chen and Hsu (2022) involving 310 participants reported that EFL
learners with higher levels of self-efficacy willingly took on learning content that
required higher proficiency, leading to enhanced language skill development.

METHOD
Design and Samples

Narrative inquiry is a research method to explore the meaning teachers and learners
make about their experiences (Barkhuizen, 2011, 2016; Barkhuizen & Consoli,
2021). The narrative design assisted the researcher in establishing a rapport with
participants to learn and exchange the meanings of the stories in the research
process, which added a validity check to the overall analysis of the study (Creswell
& Miller, 2000). Adopting this design enables participants to reflect deeply on their
experiences through stories about their experiences designing instruction using
CEFR as differentiated instruction in the classroom. The participant for this study
were chosen considering specific criteria like access to the participants and data
collection, including validity and ethical concerns (Maxwell, 2005). The
researchers chose one English teacher who had experience incorporating CEFR in
the design of speaking instruction. There are reasons we recruited one participant,
because rarely practical by English teachers rarely use CEFR in their teaching
practice, and the close relationship between the researchers and the participant
helped to easily build rapport during the interview. Researchers rewarded the
participant for her participation in this study.

The detailed information of this participant is described in Table 1.

Tables and Figures are presented center, as shown below and cited in the
manuscript.
Table 1. the demographics information of participant
Demographics Information of Participant

Names Fx

Gender Female

Age 36

Educational Master in English

Qualification ]%33%;13 ifl

Teachin

Experier%ce 14 years
State Junior High

School School

Village

363



INTERACTION: Jurnal Pendidikan Bahasa Vol.11, No.1: Mei 2024
P-ISSN: 2406-9558; E-ISSN: 2406-9566

Instrument and Procedure

A pseudonym was given to the participant. The participant was female and had 14
years of teaching experience. Participant taught English at public Junior high
schools in Indonesia. A semi-structured interview was conducted to collect stories
and experiences from the participants. We used this instrument as a conversation to
generate more insights into English teachers. Before conducting the interviews, we
first contacted the participant via Zoom application. It was undertaken due to the
spread of coronavirus disease in Indonesia, as we could not interview the
participants directly on the site or in face-to-face meetings. We used Indonesian,
which is the participant's first language. It aimed to make the interviewer and the
participants closer, and the participant felt relaxed when the interview took place.
The duration of the interviews ranged between 30 minutes and 60 minutes. All
interviews were audio-recorded and transcribed in Indonesia and then translated
into English. Then, the participants involved in the interview received a copy of
their initial interview transcriptions. It was used in member checking to confirm
and clarify or even provide an additional comment to convey the interviewees'
intended meanings correctly and accurately. In the interview data, we identified the
themes from participant interviews and protocol writing related to their real stories.

Data Analysis

After the data had been collected, we began the narrative analysis by carefully
transcribing the interview recordings myself and reading the transcription
repeatedly. In the process of retelling the stories, we narrated every event, story,
and experience that the participant told us by connecting the place and time in a
meaningful way. Lastly, We used a cross-case analysis technique (Creswell, 1998)
to manage the complexities of the stories into manageable themes and sub-themes,
to find the similarities and differences among the stories, and to relate the findings
to the existing literature of the related studies. To obtain the stories in relation to
the experiences of teacher, an in-depth narrative interview was used. In other words,
I allowed the participants to speak either in Indonesian or English when they told
their stories. Among the participants, one of them used English to share the stories,
and therefore grammatical errors appeared in the interview extracts. My interview
with each participant lasted for about 20-30 minutes, and I tried to minimise my
reaction during the interview to avoid my influence on the stories. In order not to
miss the participants’ stories, the interviews were by agreement verbally recorded
via a digital voice recorder. To ensure the trustworthiness (Lincoln & Guba, 1985)
and verification of the narrative interview data and to minimize interpretation in the
final report, we included the participants in this process by returning both the
transcriptions of the stories and the analysis with the aim of getting their feedback
and comments. This process is part of relational responsibility in the narrative
inquiry (Clandinin & Connelly, 2000) to negotiate boundaries, anonymity, and
ethical issues with their participant.

364



INTERACTION: Jurnal Pendidikan Bahasa Vol.11, No.1: Mei 2024
P-ISSN: 2406-9558; E-ISSN: 2406-9566

RESULT

The Lecturer’s Story

The participant described the teaching procedures:
First, I greet my students and briefly explain to them the purpose of the
lesson: to enhance their self-efficacy in speaking through the differentiated
model. I also asked them about their anxiety when speaking in front class
and told them the importance of self-efficacy in developing communication
skills and building their confidence. (Interview Via Zoom, 23 April 2023).
Second, I introduce the differentiated Model as a creative and interactive
approach to improving their speaking skills.
Third, I instructed them to do a warm-up activity: Word Association (15
minutes) the activities were to distribute index cards or slips of paper with
random words or phrases to each student, Instruct students to stand up and
find a partner, Set a one-minute timer and ask students to take turns
speaking about the word on their card or slip of paper, using it as a starting
point for a conversation, encourage students to build on each other's ideas
and maintain the conversation flow, after one minute, have the students
switch partners and repeat the activity with a new word last repeat this
process several times, allowing students to engage in multiple
conversations. (Interview Via Zoom, 23 April 2023).
1 designed the collaborative Storytelling (20 minutes). First, divided their
class into small groups of 3-4 persons, provided each group with a prompt
or a starting sentence for a story, and instructed each group to take turns
adding a sentence or a paragraph to the story, building upon what has
already been shared. It Encourages students to be imaginative, creative,
and supportive of each other's contributions. Circulate among the groups,
providing guidance and feedback as needed. Last, after a designated time,
ask each group to share their completed story with the class by presenting
their product individually. I gave them an optional way to present their
product based on their interest. (Interview Via Zoom, 23 April 2023).
I led a class discussion about the activity, focusing on the process of
collaboration, creativity, and the challenges students faced. Then, I asked
them to provide constructive feedback to their peers, highlighting strengths
and areas for improvement. I distributed peer feedback forms or worksheets
for students to provide written feedback to their group members. Last,
emphasized the importance of supportive feedback and a growth mindset.
(Interview Via Zoom, 23 April 2023)
I keep attention to enhancing my students' confidence and motivation to
communicate effectively. When they do this in groups, I also join them to
give responses when they are challenged to find ideas. I always give them
regular feedback and reflection opportunities to help my students
understand their strengths and areas for improvement. (Interview Via
Zoom, 23 April 2023).
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Participant believed regular feedback is crucial for students' growth and

development. Participant provides ongoing feedback that focuses on their

strengths and improvement areas. When students exhibit practical communication

skills, participant also acknowledges and reinforces their efforts, building their

confidence. Simultaneously, the participant provides constructive feedback to

guide their progress and offers specific improvement strategies.
1 create opportunities for them to showcase their progress, such as
presentations or speaking events. Recognizing their efforts, appreciated
their hard work and inspired them to continue improving. Celebrating their
accomplishments boosts their confidence, motivates them to strive for
further success, and reinforces the value of effective communication.
(Interview Via Zoom, 23 April 2023).

In addition, participant told us:
To give feedback and provide reflection opportunities for students to assess
their performance. Through self-reflection activities, such as journaling or
group reflections, students can identify their strengths, areas for
improvement, and strategies that have proven effective.

Participant told:
My experience in implementing differentiated instruction through the CEFR
profoundly impacts students' learning and speaking experiences in the
classroom. By accommodating individual needs, fostering language
proficiency, promoting self-expression, and providing targeted feedback,
differentiated instruction empowers students to become confident and
effective communicators. Through this approach, students not only acquire
and master the target language but also develop essential skills for effective
communication in various contexts (Interview Via Zoom, 23 April 2023).

A participant said that using (CEFR) has profoundly impacted her students'
learning and speaking experiences in the classroom. By embracing this approach,
the participant has witnessed the transformation of students into confident and
effective communication. Through the accommodation of individual needs, the
fostering of language proficiency, the promotion of self-expression, and the
provision of targeted feedback, differentiated instruction has empowered students
to acquire and master the target language while developing essential skills for
effective communication in various contexts.

I need help determining my students' proficiency levels, which requires
comprehensive and reliable assessments, which may be time-consuming and
resource-intensive. I need to employ valid assessment methods, such as speaking

tasks and rubrics, to evaluate students' abilities effectively. (Interview Via Zoom,
23 April 2023).

The participant said that the solution, I provide clear guidelines and training to
some expert English lecturers University on conducting reliable assessments
aligned with the CEFR levels. Collaborate with language experts or help me with
standardized proficiency tests to ensure consistency and accuracy in assessing
students' language skills.
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1 think developing my students’ self-efficacy, and their belief in their speaking
abilities is a crucial aspect of the English language. Because More
opportunities to practice speaking can help my students' confidence. If they
have not practiced enough in real-life speaking situations, such as
conversations or presentations, they may feel unprepared and need more
confidence when speaking. (Interview Via Zoom, 23 April 2023).
The participant thought promoting active participation could enhance her students'
language acquisition, motivation, fluency, confidence, real-world communication
skills, collaborative learning, and critical thinking abilities. Creating a supportive
and interactive learning environment that encourages student engagement in
speaking activities will improve their language proficiency and future success.
Participant told:
My experience in implementing the differentiated Speaking model instruction
profoundly impacts students' learning and speaking experiences in the
classroom. By accommodating individual needs, fostering language
proficiency, promoting self-expression, and providing targeted feedback,
differentiated instruction empowers students to become confident and
effective communicators. Through this approach, students not only acquire
and master the target language but also develop essential skills for effective
communication in various contexts (Interview Via Zoom, 23 April 2023).

The participant said that using the model has profoundly impacted her students'
learning and speaking experiences in the classroom. By embracing this approach,
the participant has witnessed the transformation of students into confident and
effective communication. Through the accommodation of individual needs, the
fostering of language proficiency, the promotion of self-expression, and the
provision of targeted feedback, differentiated instruction has empowered students
to acquire and master the target language while developing essential skills for
effective communication in various contexts.

Our study described the English teacher of a Junior High School who shared
experience with CEFR as the tool of descriptors to design differentiated teaching
speaking instruction. The participant indicated that to prepare speaking instruction
participant has the responsibility to keep attention to the students’ learning profile
and readiness. It is in line with what Echevarria (2010) revealed the English
teacher must consider the students' profile and needs as the best in implementing
teaching strategies. The participant in this study described Differentiated
instruction, guided by the CEFR, recognizes the uniqueness of each student, and
caters to their individual needs. By conducting assessments and using the CEFR's
proficiency levels as a guide, the teacher has identified the students' specific
strengths, weaknesses, and learning styles. Consistent with (Gregory, 2007;
Heacox, 2002) teachers can provide basic or advanced proficiency students’
current levels by CEFR so they can explore ideas of the topics in different
contexts. Adopting CEFR for optimal student speaking development is to varied
teaching strategies and activities in accordance with the individual needs of
students (Suprayogi et al., 2017). Our study identified three components of
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differentiated teaching and speaking instruction related to the participant shared.
The participant described CEFR as the differentiated instruction that can be done
in the teaching process through two principles learning profile and readiness.
(Tomlinson and Moon, 2013), The differentiated model's implementation of
teaching speaking should pay attention to the dimensions called content, process,
and product (Tomlinson, 2010), (Forgarty & Fete,2011).

On the other hand, Whipple (2012) stated that three dimensions could be used in
differentiated instruction: differences in lessons, content, and process. Participants
recognized that using this approach can increase the quality of students' speaking
proficiency The findings of our study relate closely to other studies. First, our
findings, supported by Rumkoda (2023), reported that there was a significant
improvement in students’ speaking skills through differentiated instruction. It
could be seen from the average score on the test and their enthusiasm during the
teaching-learning process. Unfortunately, the previous study only used
differentiated instruction and did not use CEFR as an approach to diagnostic tests.
The participant described how students’ performance in the learning process even
though they have slow performance, can deliver ideas in short, simple phrases and
texts. Nurkamto (2018) supported this study, the students have communication
proficiency if they can deliver ideas and understanding. Finally, our research
supports Westwood (2018) noted, that governments in Western countries have
applied a policy of inclusion, which means that teachers are due to meet the needs
of all students in diverse classrooms. Our participant said the teaching guidance
from the Minister of Education emphasized all Indonesian English teachers
implement the principle of the Merdeka Curriculum, which is to do the diagnostic
assessment is important attention in preparing the teaching process.

The findings of our study also make an important contribution to teaching
speaking in the classroom. First, our participant indicated the important
contribution of using the CEFR is the establishment of clear language proficiency
levels. The CEFR provides a standardized framework that enables educators to
assess students' speaking abilities accurately. This clarity allows for a more
targeted approach to instruction, as teachers can align their teaching strategies
with the specific proficiency level of each student. It can guide the design of
learning and assessments in countries' courses and examinations, but ultimately,
they should be based on what learners need to do in the target language within
their context (Foley, 2019). Second, teacher can design speaking activities that
engage and challenge students at their respective proficiency levels by recognizing
and accommodating diverse learning profiles. Through differentiation, students
receive customized support, resources, and strategies catering to their strengths,
weaknesses, and learning preferences. This approach enhances students' language
development and boosts their confidence and motivation to communicate
effectively. Moreover, using the CEFR reference levels as an alignment tool was
a reasonable solution as regards teaching speaking obstacles (Oshi,2020).
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CONCLUSION

The findings of our study suggest that Indonesian English teachers become familiar
with CEFR. This is consistent with that developing language policy awareness
among practitioners is a key goal for teacher education. Instead, our participants
describe how the combination of CEFR and differentiated learning has the potential
to revolutionize the way we teach speaking and nurture competent and effective
communicators. Although our study contributed to a better understanding of CEFR
as an approach in differentiated teaching instruction and its impact on students'
speaking experiences, there were a few limitations. First, although our participants
represented a collection of information data, we only recruited from implementing
the teaching speaking courses. This recruitment strategy may have limited our
access to Indonesian English teachers from majors who use CEFR as part of the
teaching planning. Second, although our sample size was in line with
recommendations for conducting Narrative Inquiry research obtaining larger
sample sizes may allow future researchers to uncover even more detailed
descriptions of teaching experiences with CEFR. DI through the CEFR framework
needs to be introduced to the Indonesian English teacher. It must be emphasized
that differentiated instruction through the CEFR framework, provides opportunities
for transition from traditional teaching instruction to an active learning process
principled 21 teaching and learning style.

REFERENCES

Barkhuizen, G., Benson, P., & Chik, A. (2014). Narrative Inquiry In Language
Teaching And Learning Research. In Routledge.
Https://D0i.Org/10.1159/000348708

Chahal, G., & Kaur, K. (2021). Effect of Synectic Model on Achievement
Motivation in Relation to Its Cognitive Style Among Secondary School
Students. MIER Journal of Educational Studies Trends and Practices, 293—
305.

Choong (2021) Speaking Assessments by Japanese English Teachers Pre and Post
Implementation of CEFR in the Midst of a Global Pandemic. Pertanika
Journal of Social Sciences and Humanities 29(3), p. 335349, ISSN 0128-
7702, doi:10.47836/pjssh.29.s3.17, cited by 1 (0.50 per year)

Chung, V. (2014, November 15). Vietnam Considers Using The CEFR-V Standard
For English Teaching. Vietnamnet Bridge. Retrieved From
Http://English.Vietnamnet. Vn/Fms/Education/116476 /Vietnam-
Considers-Using-Cefr-V-Standard-For English-Teaching. Html

Cirocki, A., & Farrell, T. S. C. (2019). Professional Development Of Secondary
School EFL Teachers: Voices From Indonesia. 7he System, 85. Doi.Org/
10.1016/J.System.2019.102111

Clandinin, D. J., & Connelly, F. M. (2000). Narrative Inquiry: Experience And
Story In Qualitative Research. San Francisco, CA: Jossey-Bass.

369


https://doi.org/10.1159/000348708
https://doi.org/

INTERACTION: Jurnal Pendidikan Bahasa Vol.11, No.1: Mei 2024
P-ISSN: 2406-9558; E-ISSN: 2406-9566

Council Of Europe. (2001). Common European Framework Of Reference For
Languages: Learning, Teaching, Assessment (1st Ed.). Cambridge
University Press, UK: Cambridge.

Council Of Europe. (2020). Common European Framework Of Reference For
Languages: Learning, Teaching, Assessment (3rd Ed.). Cambridge
University Press, UK: Cambridge.

Deygers, B. (2019) The CEFR Companion Volume: Between Research-Based
Policy and Policy-Based Research. [Online URL]
https://academic.oup.com/applij/advance-article-
abstract/doi/10.1093/applin/amz024/5487749

Deygers (2018) One Framework To Unite Them All? Use Of The CEFR In
European University Entrance Policies. Language Assessment Quarterly
15(1), Pp. 3-15, ISSN 1543-4303, Doi:10.1080/15434303.2016.1261350,
Cited By 31 (6.20 Per Year)

Forster, N., E. Kawohl, And E. Souvignier. 2018. “Short-And Long-Term Effects
Of Assessment-Based Differentiat

Hardré, P. L., & Sullivan, D. W. (2008). Teacher perceptions and individual
differences: How they influence rural teachers’ motivating
strategies. Teaching and Teacher Education, 24(8), 2059-2075.

Hiranburana, H., Subphadoongchone, P., Tangkiengsirisin, S., Phoochaeoensil, S.,
Gainey, J., Thogsongsri , J., ... & Taylor, P. (2018). Framework Of
Reference For English Language Education In Thailand — (FRELE-TH).
Based On CEFR: Revisited In The English Educational

Hung, N.N. (2013).Vietnam’s National Foreign Language20/20 Project. [Online
URL]
Http://Www.Amchamvietnam.Com/WpContent/Uploads/2013/07/130319-
20-NNHNational-Foreign-Languages-2020-ProjectPresentation-At-
Vietnam-Engineering-EducationConference-Web.Pdf

Ishak, W & Mohamad, M. (2018). The Implementation Of The Common European
Framework Of Reference (CEFR): What Are The Effects On LINUS
Students’ Achievements? Creative Education, 9 2714-2731. Doi:
10.4236/Ce.2018.916205

J. Foley (2019) Issues On The Initial Impact Of CEFR In Thailand And The Region.
Indonesian Journal Of Applied Linguistics 9(2), Pp. 359-370, ISSN 2301-
9468, Doi:10.17509/Ijal .V9i2.20233, Cited By 2 (0.50 Per Year)

Jin, Y. Wu, Z., Alderson, C., & Song, W. (2017). Developing The China Standards
Of English: Challenges At Macropolitical And Micropolitical Levels.
Language Testing In China, 7(1), 1-19. Doi: 10.1186/S40468-017-0032-5

Kamaluddin, D., & Kade, A. (2017). Impact of synectic learning model with mind
mapping assignment in improving student’s learning outcomes and
cognitive ability at lab school junior high school Palu. In First indonesian
communication forum of teacher training and education faculty leaders
international conference on education 2017 (Vol. 174). Atlantis Press.
Retrie

Leeming, P. (2017). A longitudinal investigation into English speaking self-
efficacy in a Japanese language classroom. Asian-Pacific Journal of Second

370



INTERACTION: Jurnal Pendidikan Bahasa Vol.11, No.1: Mei 2024
P-ISSN: 2406-9558; E-ISSN: 2406-9566

and Foreign Language Education, 2(1). https://doi.org/10.1186/s40862-
017-0035-x

K. Savski (2019) Putting The Plurilingual/Pluricultural Back Into CEFR: Reflecting
On Policy Reform In Thailand And Malaysia. Journal Of Asia TEFL 16(2),
Pp. 644-652, ISSN 1738-3102, Doi:10.18823/Asiatefl.2019.16.2.13.644,
Cited By 9 (2.25 Per Year)

K. Savski (2020) Local Problems And A Global Solution: Examining The
Recontextualization Of CEFR In Thai And Malaysian Language Policies.
Language  Policy 19(4), Pp. 527-547, ISSN  1568-4555,
Doi:10.1007/S10993-019-09539-8, Cited By 18 (6.00 Per Year)

K. Yusra (2022) Teacher Agency And The Implementation Of CEFR-Like Policies
For English For Tourism And Hospitality: Insights From Local Vocational
High Schools In Indonesia. Current Issues In Language Planning 23(3), Pp.
233-253, ISSN 1466-4208, Doi:10.1080/14664208.2021.1965739, Cited
By 3 (3.00 Per Year)

Kenyon, E. A. (2017). Lived experience and the ideologies of preservice social
studies teachers. Teaching and teacher education, 61, 94-103.
doi.org/10.1016/j.tate.2016.10.006

Komorowska, H. (2014). The CEF In Pre- And InService Teacher Education. In K.
Morrow (Ed), Insights From The Common European Framework (Pp. 55-
64). Oxford: Oxford University Press. Lo,

Maxwell, J. A. (2012). 4 realist approach for qualitative research. Sage.

N. Figueras (2012) The Impact Of The CEFR. ELT Journal 66(4), Pp. 477-485,
ISSN 0951-0893, Doi:10.1093/Elt/Ccs037, Cited By 55 (5.00 Per Year)

Nguyen, H. N. (2015). Vietnam’s National Foreign Language 2020 Project:
Challenges, Opportunities, And Solutions. In S. Sharbawi & T. W. Bigalke
(Eds.), English For ASEAN Integration: Policies And Practices In The
Region (Pp. 62-64). Brunei: University Brunei Darussalam. Retrieved From
Http://Bruneiusprogramme.Org/2013- ForumPublication

Nguyen, H. T., Wilkinshaw, 1., & H. H. Pham (2017) EMI Programs In A
Vietnamese University: Language, Pedagogy And Policy Issues. In
FentonSmith, B., Humphreys, P., Wilkinshaw, I, (Eds.), English Medium
Instruction In Higher Education In Asia-Pacific: Multilingual Education
(Vol. 21, Pp. 37-52). Chem: Springer.

Nguyen, V.H. & Hamid. M.O. (2015). Educational Policy Borrowing In A
Globalized World: A Case Study Of Common European Framework Of
Reference For Languages In A Vietnamese University. Journal Of English
Teaching, Practice, And Critique, 14(1), 60-74. Doi: 10.1108/ETPC-02-
2015-0014

North (2016) Developing Illustrative Descriptors Of Aspects Of Mediation For The
Common European Framework Of Reference (CEFR). Language Teaching
49(3), Pp. 455-459, ISSN 0261-4448, Doi:10.1017/S0261444816000100,
Cited By 29 (4.14 Per Year)

Pitsuwan S (2014) Teachers of English to speakers of other languages. TESOL
International Convention 2014> Portland, Oregon, USA.

371


https://doi.org/10.1186/s40862-017-0035-x
https://doi.org/10.1186/s40862-017-0035-x

INTERACTION: Jurnal Pendidikan Bahasa Vol.11, No.1: Mei 2024
P-ISSN: 2406-9558; E-ISSN: 2406-9566

P. Glover (2011) Using CEFR Level Descriptors To Raise University Students'
Awareness Of Their Speaking Skills. Language Awareness 20(2), Pp. 121-
133, ISSN 0965-8416, Doi:10.1080/09658416.2011.555556, Cited By 18
(1.50 Per Year)

Renandya, W. A., Hamied, F.A., & Nurkamto. J. (2018). English Proficiency In
Indonesia: Issues And Prospects. The Journal Of Asiatefl 15(3), 618-629.
Doi: 10.18823/Asiatefl.2018.15.3.4.618

Riessman, C. K. (2007). Narrative Methods For The Human Sciences. Thousand
Oaks, CA: Sage.

Rubin, H. J., And K. S. Rubin. 2012. Qualitative Interviewing. 3rd Ed. Thousand
Oaks, CA: Sage Sharma, S., & Chandel, K. (2013). Technology Acceptance
Model For The Use Of E-Learning Through Websites Among Students In
Oman. International Arab Journal Of E-Technology, 3(1), 44—49.

Rumkoda, E. S., & Alinda, M. (2023). Using Differentiated Instruction Strategy To
Improve Students’speaking Skill At The Tenth Grade Of Students In
Seminary Maria Bunda Segala Bangsa Senior High School In The
Academic Year Of 2021/2022. Edunipa Journal, 3(2), 52-63.

Santangelo, T., & Tomlinson, C. A. (2012). Teacher educators' perceptions and use
of differentiated instruction practices: An exploratory investigation. Action
in Teacher Education, 34(4), 309-327.

S. Mohamed (2021) An Analysis And Leveling Of Reading Texts Across Arabic
Textbooks Based On The CEFR Proficiency Levels. Trends And
Developments For The Future Of Language Education In Higher
Education, Pp. 57-83, D0i:10.4018/978-1-7998-7226-9.Ch004, Cited By 3
(1.50 Per Year)

Sulistyaningrum, S. D., & Purnawati, P. (2021). Incorporating CEFR bands and
ICT-competences in grammar syllabuses of English Language Education
Study Program in Indonesia. Journal on English as a Foreign
Language, 11(2), 335-357.

S. Uchida (2019) CEFR-Based Lexical Simplification Dataset. LREC 2018 - 11th
International Conference On Language Resources And Evaluation, Pp.
3254-3258, Cited By 6 (1.50 Per Year)

Suprayogi, M. N., M. Valcke, And R. Godwin. 2017. “Teachers And Their
Implementation Of Differentiated Instruction In The Classroom.” Teaching
And Teacher Education 67: 291-301. Doi:10.1016/J.Tate.2017.06.020.

Tomlinson, C. A. 2001. How To Differentiate Instruction In Mixed-Ability
Classrooms. Alexandria: Association For Supervision & Curriculum
Development.

Tomlinson, C. A. 2014. The Differentiated Classroom. Alexandria: Association
For Supervision & Curriculum Development. Tomlinson, C. A., And T.
Moon. 2013. Assessment And Student Success In A Differentiated
Classroom. Alexandria: Association For Supervision & Curriculum
Development.

Uri (2018) Implementation Of CEFR In Malaysia: Teachers’ Awareness And The
Challenges. 3L: Language, Linguistics, Literature 24(3), Pp. 168-183, ISSN
0128-5157, Doi:10.17576/3L-2018-2403-13, Cited By 25 (5.00 Per Year)

372



INTERACTION: Jurnal Pendidikan Bahasa Vol.11, No.1: Mei 2024
P-ISSN: 2406-9558; E-ISSN: 2406-9566

Westwood, P. (2018). Inclusive And Adaptive Teaching: Meeting The Challenge Of

Diversity In The Classroom. Routledge.

Widodo, H. P. (2014). Methodological Considerations In Interview Data
Transcription. International Journal Of Innovation In English Language
Teaching And Research, 3(1), 101-107.

Zheng, Y., Zhang, Y., & Yan, Y. (2016). Investigating The Practice Of The
Common European Framework Of Reference For Languages (CEFR)

Outside Europe: A Case Study On The Assessment Of Writing In English
In China.

373



